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1. Introduction
The curriculum at Chelsea Academy is defined as the totality of learning experiences offered to students to
provide them with the knowledge, skills and qualifications required for life and work in the 21st century. Our
curriculum offers a vision where every student  flourishes, one that embraces excellence and academic
rigour, but sets them in a wider framework.

We have a well-qualified and experienced teaching and associate staff who recognise that students have a
variety of different learning needs to be successful both in and beyond the Academy. As a result, Chelsea
Academy offers a broad and balanced curriculum, with sights set firmly on the highest possible percentage
of students attending university and also training and employment. Through high expectations, expert
teaching and targeted intervention, students from all beliefs, backgrounds and starting points will be able to
achieve. Timetabled lessons are enhanced by an extensive and varied extended curriculum, creating a
well-rounded educational experience for Chelsea Academy students.

Chelsea Academy also recognises that assessment, recording, reporting and target setting are critical in
raising student achievement and evaluating the quality of the curriculum. Assessment, recording and
reporting achievements offer a way of measuring the impact of curriculum provision. We use summative
assessment to evaluate the stage a student has reached and formative/diagnostic assessment to identify
strengths, areas for improvement and future targets. Recording assessments and reporting to parents are
fundamental to ensure that students, parents, learning coaches and teachers are well informed of individual
progress and the expectations and strategies in place to ensure improved outcomes. The values and ethos
of the Academy are central to our use of assessment.

2. Aims of this Policy
● To describe the curriculum vision and key curriculum principles at Chelsea Academy.
● To highlight the curriculum intent through this vision.
● To highlight how the curriculum is implemented across all key stages.
● To ensure expectations of setting Independent Learning (IL) in all key stages.
● To highlight the role of the Science Specialism within the Academy.
● To highlight the role of the Extended Curriculum within the Academy.
● To describe the pastoral curriculum.
● To highlight how assessment is carried out in the Academy to check understanding and inform

planning.
● To highlight the roles and responsibilities of all parties in implementing and reviewing the curriculum.
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3. Curriculum Vision
At Chelsea Academy we educate the whole child. We inspire our students to become happy and
employable young people equipped with the knowledge, skills and integrity to flourish in a changing
world.

We also have six curriculum principles that help expand our vision and demonstrate the intent of our
curriculum.

Curriculum Principles
Our curriculum:

1. Is anchored in our Christian Values
Our values of Joy, Forgiveness, Perseverance, Charity and Servant Leadership should permeate
through all aspects of academy life, including its implementation within the curriculum.

2. Provides pathways for academic success
Our vision is for students to flourish in whatever pathway they choose, be it an EBacc pathway,
vocational pathway or an adjusted pathway developed to support those with additional needs.

3. Values all subjects, both core and creative, academic and vocational
At both Key Stage 3 and in Key Stage 4/5 options, there are a broad range of opportunities for
students to study in a number of different subject areas. Whilst the core curriculum remains at the
heart of most year groups, this does not sacrifice creative or vocational opportunities.

4. Is fully inclusive and celebrates diversity
The curriculum allows for variety in opportunity that is inclusive to all students and encourages a
commitment to healthy diversity, rather than pursuing a ‘one size fits all’ approach.

5. Prepares students beyond knowledge and skills to be successful in tomorrow’s world
It is important that through the curriculum, students develop the knowledge, skills and attributes they
need to manage their lives, now and in the future. These include skills such as collaboration,
creativity, critical thinking and communication. Our vision also seeks to educate the whole child,
seeing spiritual, moral,social and cultural development integrated with physical and intellectual
development at the heart.

6. Develops students’ ability to be resilient, reflective, resourceful and responsible learners
Informed by the latest research by the Education Endowment Foundation, our Chelsea Academy
Way for Learner Behaviours is a set of attributes embedded throughout all learning opportunities in
lessons to ensure students understand how to learn and develop the skills for lifelong learning.

The Church of England Vision for Education, 2016 is a key document that underpins the curriculum
principles. This document highlights the following areas that further support our curriculum in the Academy.

● Educating for wisdom, knowledge and skills: enabling discipline, confidence and delight in seeking
wisdom and knowledge, and developing talents in all areas of life.

● Educating for hope and aspiration: enabling healing, repair and renewal, coping wisely when things
go wrong, opening horizons and guiding people into ways of fulfilling them.

● Educating for community and living well together: a core focus on relationships, participation in
communities and the qualities of character that enable people to flourish together.

● Educating for dignity and respect: the basic principle of respect for the value and preciousness of
each person, treating each person as a unique individual of inherent worth.

Breadth and Depth in the Curriculum
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Chelsea Academy is served by very good local Primary Schools and so students arrive at the Academy with
academic achievement that is above national averages. Through careful curriculum planning our KS3
curriculum offers a broad and balanced diet of subjects of equal depth to the national curriculum. Over our
two year KS3, students enjoy all subjects and then choose their own pathways at the end of year 8 in a three
year KS4. Through a series of drop down days and a well planned extra curricula programme students have
access to cultural experiences, technology clubs and a range of trips and visits that ensure their curriculum
experience is broad.

In Key Stage 4, students have three options across a variety of subjects, including technology, the arts,
sport, business and economics and a choice of computing qualifications, thus ensuring that a balanced
variety of subjects to suit all learners is maintained. The Academy also offers a variety of academic and
technical qualifications to cater for the needs of all learners. All students have the opportunity to study the
Ebacc if they would like to do so, although the Academy currently does not force this. The Academy is
aiming to increase the number of learners studying the Ebacc suite of subjects by 2025. This is in line with
the government’s ambition of 75% of all students nationally.The longer KS4 allows the subjects chosen to be
studied in more depth and offers opportunities for students to go on trips and visits and enhance their
knowledge of subjects. In practical subjects this allows students to do more experiments in science or do
fieldwork in geography. Key Stage 5 students also have access to a broad subject offer, catering for different
pathways through to university, training or employment. In addition there is an excellent choice of extended
curriculum activities to further enhance students’ breadth of experience.

Additional Mathematics and English lessons and tuition are provided to students who are not achieving their
minimum expected grades. This extra support is provided during school hours as well as after school to
ensure these students have the best possible opportunity to obtain grade 5 or higher at GCSE level.

Digital Technology/Learning
At Chelsea Academy we strive to ensure the most effective Digital Platforms are used to enhance the quality
of learning our students receive. Our Google Suite enables students to remotely access all programmes
encouraging more independence in their learning and ensures engagement between teachers, individual
students and whole classes. The increasingly diverse functionality of digital learning experiences help to
capture students’ imagination, encourage curiosity and increase student engagement. Students are taught
the basic principles of creating ‘apps’ in computing lessons and have the opportunity to develop their
products during extended curriculum sessions. Subject-specific apps are used with the particular purpose of
extending students’ learning outside the classroom and adding variety to the types of task available, for
example Tassomai, Hegarty Maths, Memrise for vocabulary acquisition in MFL, GCSEPod and Seneca
learning for activities across a range of subjects. Technology plays an increasingly significant role in ongoing
parental engagement, with all Independent Learning tasks set on Google Classroom and accessible to all
students via any mobile device.

Curriculum Model
The curriculum model for KS3 takes place over years 7 and 8. There are 29 lessons, each 55 minutes of
length in a one week timetable.

Subject Allocated Lessons Subject Allocated Lessons
Art 1 Lesson ICT 1 Lesson

Citizenship* 1 Lesson Maths 4 Lessons
Drama 1 Lesson Music 1 Lesson

Design & Technology 2 Lessons Physical Education 2 Lessons
English 5 Lessons Religious Education 1 Lesson

Geography 2 Lessons Science 4 Lessons
History 2 Lessons French or Spanish** 2 Lessons

Total 29 Lessons
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* In Key Stage 3, Citizenship covers a range of personal, local, national, and global issues relevant to the
students’ lives, for example work skills, citizenship and relationships education. This is in addition to the
pastoral curriculum taught in Coaching Time.
**Year 7 students study either two hours of Spanish or two hours of French, giving their preference on
admission.

4. Curriculum implementation at key stage 4
For the majority of subjects, Key Stage 4 will run over three years, starting in Year 9 with students completing
courses at the end of Year 11. The RE full course is the only exception, with students sitting the exam at the
end of Year 10. This will allow the students to focus intensely on their RE exam in Year 10, which in turn
gives them the maximum amount of time to focus on their remaining subjects in Year 11. All courses we run
are recognised and valued by colleges, universities and employers, and lead on to either further study or
employment.

It is vital for their life chances that students do well in English and Mathematics. There is a strong focus on
the core in Chelsea Academy’s curriculum, as reflected in the allocation of time to core subjects in Key Stage
4. It is our pledge to parents to do everything in our power to ensure that students achieve minimum good
passes in these qualifications.

Students will all study English (Literature and Language), Maths, Combined Science, RE (Religious
Education) and PE (Physical Education). Students will also have three option choices across a wide range of
subjects, allowing them to maintain a balanced variety of subjects that suit all learners.

The vast majority of qualifications selected at Level 2 are academic GCSE qualifications, with the exception
of Creative iMedia, Performing Arts, Health and Fitness, and Hospitality and Catering, which are ‘Technical’
qualifications. Additional academic options include Media Studies, Business Studies and Economics.
Economics provides progression for students wishing to continue their studies in A Level Economics, A Level
Business Studies, or degree level study in either. This course is ideal for any student who is interested in a
career in business, marketing or finance. Media Studies will prepare students for further study at A Level and
degree level. It will equip them with a range of skills, especially practical skills that can be applied across a
range of GCSE and A Level subjects, as well as future careers.

Subjects studies are as follows (subject to change):
Core Subjects Open Academic GCSE Options

English Literature Art
English Language Citizenship

Maths Business Studies
Combined Science Drama

Biology D&T
Chemistry Economics
Physics Media Studies

RE (Religious Education) Music
Core PE (Physical Education) Physical Education

EBACC Academic Options Technical Qualifications
Geography Creative iMedia

History Health and Fitness
Spanish Performing Arts
French

Computer Science
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Technical Qualifications
The rationale behind running our technical awards links to our vision where we aim to ‘prepare students
beyond knowledge and skills to be successful in tomorrow’s world.`` All courses have clear links to industry
and are assessed differently to GCSEs, with only one externally assessed exam in most cases and a
majority of applied learning / assessment opportunities. The grades awarded also differ, so instead of being
awarded grades 9-1, students are awarded Distinction*, Distinction, Merit, Pass or Level 1 pass. Students
can also achieve level 1 qualifications through these routes but low ability students are not ‘pushed’ into
these subjects. These subjects are open to all students who have an interest in pursuing a career in these
exciting areas.

The EBacc
All students are able to study the Ebacc if they would like to. All students must choose one of the subjects
referred to as the ‘English Baccalaureate’ or ‘EBacc’ subjects. A broad range of GCSE subjects are offered
to students, with EBacc options featuring strongly: Computer Science, Geography, History, French, Spanish,
as well as the opportunity to sit GCSEs in heritage languages.

Curriculum Model
Subject Year 9 Year 10 Year 11
English 5 5 6
Mathematics 5 5 6
Science* 6 6 6
RE** 3 2
Core PE 2 2 2
Citizenship*** 2
Option A 2 3 3
Option B 2 3 3
Option C 2 3 3
Total 29 29 29

*All students are taught in three separate Science specialisms with specialist Science teachers. A decision
will be made in Year 10 about which students will work towards GCSE qualifications in the separate
sciences, and which students will work towards the Combined Science award. As Science is our specialism,
significant efforts will be made to put a high percentage of students in a position to be entered for the
separate Science GCSE qualifications.
**Early entry, full course GCSE for all students in Year 10.
***Following the completion of the RE course in May, a series of Citizenship lessons is delivered in the
remaining curriculum time. Drop down days and the pastoral curriculum delivered in Coaching Time further
support the delivery and development in this area.

5. Key Stage 5 Overview
There is a broad range of A Level courses available in the Sixth Form. All students are expected to study
three A Levels in Year 13. In some cases, where students have achieved exceptional GCSE results,
students may be permitted to study four A Levels. Upon application to the Sixth Form, each student who
meets the Academy’s entry criteria will meet with a member of the Leadership Team where they will have the
opportunity to discuss their course choices. It is imperative that students choose courses that are suitable for
them and their interests. This is an ongoing process that begins with their first conversation with a member of
Leadership team and is then reviewed at enrolment after the publication of GCSE results.
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Subjects studies are as follows (subject to change):

Subjects

Art and Design (Fine Art) English Literature Media Studies
Biology French Music

Business Studies Film Studies Physical Education
Chemistry Geography Physics

Computer Science Government and politics Psychology
Design and Technology History Religious Studies (Philosophy)

Drama and Theatre Studies Mathematics Sociology
Economics Further Mathematics Spanish

Curriculum Model
Students choose three A Level subjects in total and an opportunity to study four where it is deemed
appropriate. Students have five lessons per week per subject in Year 12, increasing to six lessons per week
per subject in Year 13, as well as a weekly lecture slot, timetabled extended curriculum and supervised
study.

Super Curriculum
Students are provided with a number of connections developed from the Academy’s extensive links in
business, education and the community. This enables students to take on a number of opportunities to gain
experience in different settings that support their studies or ambitions. Students have had the opportunity to
work across the academic year with Tideway Tunnels, The School of Journalism, Architecture at AHMM,
London Management Company, Chelsea and Westminster Hospital, Charing Cross Hospital, Network Rail,
Pintrest and BBC Radio One.

6. Independent Learning
Independent Learning is an essential part of students’ education at Chelsea Academy. In order to become
lifelong learners, students must learn not only to study when supervised in the classroom, but also
independently, as they would have to do at university. Students who do not have a home environment
conducive to longer periods of study are able to take advantage of the Academy’s longer opening hours to
complete their work. Teachers carefully plan and set tasks that not only consolidate learning from previous
lessons, but also contain new challenges so that students continue to progress beyond the classroom.
Independent Learning, therefore, must be an integral part of medium and short-term planning, and this is
reflected in all curriculum plans. A variety of tasks are set, including extended writing, in-depth reading,
research tasks and online activities in order to awaken students’ curiosity and motivate them to complete
tasks to the best of their ability. All curriculum areas are supported by having the latest resources at their
disposal and receive training on managing the marking load generated through peer assessment,
self-assessment, self-marking online tests, and effective time management.

This is how much Independent Learning students can typically expect in each Key Stage:
● Key Stage 3: 30-60 minutes per subject per week (with the exception of subjects where students

have one lesson per week, then Independent Learning will be set every two weeks).
● Key Stage 4: 60-90 minutes per subject per week (with the exception of PE).
● Key Stage 5: 5 hours per subject per week minimum.

Independent Learning is set and monitored via Google Classroom so that students have constant online
access to their work, parents can monitor when work is due, and staff with leadership responsibilities can
monitor the regularity with which work is being set, as well as its quality. Students can also complete their IL
online, where required. Staff are expected to upload every piece of IL to this resource so that all
stakeholders (Leadership Team, Curriculum Leader, teacher, student and parent) can track and monitor the
activities.
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7. Religious Education Across the Curriculum
At Chelsea Academy, all students study Religious Education (RE) from Year 7 to GCSE level and all
students are expected to complete their GCSE exam at the end of Year 10. Although not part of the
timetabled curriculum model, RE teaching continues into Year 11 through ‘Lightening Lectures’ (lectures
delivered half termly to the year group), the weekly pastoral curriculum, weekly coaching sessions (with
weekly themes via coaching notes and presentations) and organised events across the year. The same
applies in Year 12/13 where RE teaching continues through the Sixth form lecture series, pastoral curriculum
sessions (where applicable), and weekly coaching sessions.

8. The Extended curriculum
At Chelsea Academy, we view the extended curriculum as a central part of learning. For this reason, it is not
referred to as the ‘extra’ curriculum, but as the ‘extended’ curriculum, where learning is enhanced and
complements the main curriculum. The offer, and students’ engagement with the programme, is a unique
feature of the Academy, and the variety of the offer allows every student to find or develop an interest, hobby
or skill that they are passionate about. The importance attached to the extended curriculum is reflected in the
timetable, with sessions for all year groups before, during and after Academy hours.

Chelsea Academy has developed partnerships with a number of high profile organisations, including Duke of
Edinburgh, QPR Football Club and particularly in support of our Science Specialism, Imperial College. There
are frequent opportunities for students to visit a wide range of organisations and undertake projects, which
enrich and extend their learning. The Academy has also established a number of international links in Bosnia
and China which encourages students  to communicate with their peers abroad both virtually and through
exchange visits. A Level students are also offered the opportunity to participate in work experience
programmes abroad. The extended curriculum takes place both at lunch times and after school and beyond
school in the holidays and at weekends, such as the Brunel Scholars Programme.

9. The Science Specialism across the Curriculum
As our specialism, the Sciences are influential on the timetabled curriculum and beyond:

● The emphasis on the Science specialism is reflected in the allocation of curriculum time, particularly
in Key Stage 4.

● There is a strong set of extended curriculum options relating to the Science specialism, including
dissection, preparation for med school and explosive chemistry.

● All Curriculum Leaders write links to the Sciences into their medium-term plans at Key Stage 3 so
that The Sciences are a focus across all curriculum areas.

● As part of the ongoing lecture programme, the Sciences feature strongly in the choice of themes
delivered to Sixth Form students, with visiting speakers experts in their scientific fields.

● Work experience and mentoring opportunities are linked to the Science departments at local
universities, especially Imperial College, and companies whose work involves the Sciences.

● Students are involved in local and national Science competitions.
● A number of trips follow a Science theme, including visits to the Science Museum and  Kew

Gardens.
● Sixth form students have extensive opportunities in the Sciences through trips, mentoring and

extensive links to universities such as Kings College London and Imperial College London.
● Students’ best work, research and demonstrations are showcased at the Key Stage Science Fairs.
● Year 12 students complete scientific research and investigation projects in the summer term and

present to the Academy.

10. The Pastoral Curriculum
The Pastoral Curriculum at Chelsea Academy is a combination of different learning opportunities provided to
our students across the year. As well as dedicated lessons on the curriculum, these can also include drop
down days, visiting talks and lectures, Sixth Form lectures, trips, themes of the week, Academy assemblies,

7



Curriculum & Assessment Policy
Reviewed March 2021

other high profile off-timetable activities and discretely taught lessons in coaching time. It is an important part
of the curriculum through which students develop the knowledge, skills and attributes they need to manage
their lives, now and in the future. These skills and attributes help students to stay healthy, safe and prepare
them for life and work in modern Britain. It also helps students to achieve their academic potential, and leave
school equipped with skills they will need throughout later life.

Specifically, the discrete sessions taught each week addressing key aspects of our pastoral curriculum are
delivered during coaching time across all key stages. In accordance with national best practice guidelines,
these weekly taught sessions are based around one of three key themes:

● Health and Wellbeing.
● Relationships.
● Living in the Wider World.

Staff have a collective responsibility for planning sessions and so it is shared among all learning coaches
(dedicated planning time allocated on September INSET days).

An example of topics addressed in coaching time sessions include: ‘What it means to ‘be nice?’,
‘Recognising and celebrating diversity’ (as part of Black History Month), ‘What makes us physically and
emotionally healthy?’, ‘How wellbeing is linked to positive routines for learning’, and ‘The importance of
taking time to relax’.

Overall coordination of taught sessions is overseen by the Assistant Principal (Inclusion) - in conjunction with
Heads of Year and pastoral leads. Quality assurance is ongoing and all observations of taught coaching time
sessions are recorded (in a similar fashion to the monitoring of teaching and learning across subject areas).

Further Pastoral Curriculum Opportunities can include residential trips (Jamie’s Farm), services at St Paul’s
Cathedral, Science Week, Careers week and Careers Fair, The World Fair, charity and fundraising
opportunities, Chelsea Champions Programme, LGBT Group in partnership with Epic, Sixth Form Lecture
Programme and the Inclusion Support Centre transition programme.

11. Assessment
Assessment, recording, reporting and target setting are all critical in the continued review of the curriculum
and the measure of its impact. It is also critical in raising student achievement and evaluating the quality of
the curriculum. This section of the Curriculum and Assessment Policy will set out the expectations for
assessment, recording, reporting and target setting across the Academy. At Chelsea Academy, we believe:

● The methods used to measure student attainment and progress should be valid, relevant and
consistent.  The data should also be regularly validated.

● The use of student data should enable all students to receive the support and intervention they
need to maximise their personal achievement.

● The student should take responsibility for improving his or her own outcomes.
● The process should be structured and transparent without being bureaucratic.
● Information should be reported in a clear and effective manner.

Formal Assessment and Recording
Initial information used to create a baseline image of every student will be Key Stage 2 data, CATS and
Suffolk Reading Tests, Year 7 baseline tests and FFT aspirational data alongside GCSE results for the Sixth
form.

Prior data is used to set targets at each Key Stage:
● KS3 Targets: KS2 Data -> 3cert awards using FFT.
● KS4 Targets: KS2 Data -> GCSE grades using FFT.
● KS5 Targets: GCSE grades -> A level grades.
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Each curriculum area will carry out at least one summative assessment every term (depending on subject
and year group) for each student (progress checks). The form this assessment takes will vary from subject to
subject but takes place in designated assessment weeks at the end of each term. Students are informed
beforehand of what assessment is taking place, what revision materials are available and what is required to
achieve each level of attainment. These assessments will be shown clearly within schemes of work and will
be tracked with a timetable devised each term. Subject leaders also submit assessments to the leadership
team for scrutiny, on request.

Each such assessment should be recorded in the form of an appropriate grade (raw score, 3cert score,
GCSE grade or A level grade) to be stored electronically within the Academy’s Management Information
System.  Split grades (eg. A/B) should not be used but each grade/score will be divided into subgroups
(whole grade/-/+).  These records are used for reporting to parents.

Assessment methods for each Year Group:
● A level grades A* – E
● KS4 (Year 11 - 9) – GCSE grades 9-1 in all subjects (D*/D/M/P for Technical subjects).
● KS3 (Year 7-8) – Students are regularly assessed as Not Yet Achieved/Emerging/

Developing/Mastering for a set of statements in each subject - this is then converted internally into a
percentage.  When students reach a certain percentage they receive a 3cert award in that subject
(Carbon, Bronze, Silver, Gold, Platinum, Diamond). ‘I can statements’ are reviewed by teachers at
least once a term. Teachers can then track which students are on track to reach their targets, which
students are exceeding and which students are working below their target level. Each course lasts
two years and so progress will be gradual over that period. Students yearly receive a booklet of their
achievement towards the mastery statements in each subject area.

At each assessment point learning coaches, Heads of Year, Curriculum leaders and the Leadership team will
make judgements about students in terms of whether they are performing well above, above, in line with,
slightly below or well below predictions. They will also compare attainment of different student groups within
the Academy.  As a result of these predictions underperforming students will be appropriately monitored and
mentored. Each student works towards personal attainment targets for each of their subjects drawing on a
range of personal information and focused particularly on the progress made by the top 10% of similar
students nationwide. In Key Stage 4/5, they receive an ‘Aspirational Target’, which is the grade a student
should be aiming for. This is based on them being in the top 5% of students of their ability nationally (based
on Key Stage 2 data). They also receive a ‘Most Recent Assessment Grade’. This is the grade achieved in a
recent assessment. Please note this reflects attainment in recently studied topics and does not necessarily
indicate an overall working grade. This grade could go up and down over the year. Where individuals make
particularly rapid progress, their targets should be revised upwards accordingly.  However, their original
target will be used as part of a residual-level analysis to assess the performance of their teachers, subject
areas and Academy.  This analysis will contribute to performance development.  The Academy targets will
be in line with the targets set for their students.

In addition to attainment data, students will also receive a score per progress check (appendix 1) related to
their Attitude to learning (AtL) in each subject. Their attitude is divided into three topics:

1. Behaviour
2. Effort
3. Independent Learning
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There are four possible scores for each area:
1. Excellent
2. Good
3. Some Concerns
4. Serious Concerns

Parents are provided with a breakdown of what each grade in each area means so that they have a clear
understanding of their child’s performance in a class, without referring solely to academic studies.

Annual Reporting Cycle
KS3 KS4 KS5

End of HT1 Y7 ATL
Y11 Most Recent
assessment, Predictions and
ATLs

Y12 Induction suitability
Y12 and 13 Most Recent
assessment,  Predictions and
ATLs

End of HT2

Y7 + 8 Most Recent Award
and ATLs

Y7 I Can Statements (on
Parents’ Consultation
Evening)

Y9, 10 and 11 Most Recent
assessment, Predictions and
ATLs

Y11 Mock results

Y12 and 13 Most Recent
assessment, Predictions and
ATLs

End of HT3
Y8 I Can Statements (on
Parents’ Consultation
Evening)

Y11 Most Recent
assessment, Predictions and
ATLs

Y12 and 13 Most Recent
assessment,  Predictions and
ATLs

End of HT4 Y7 + 8 3cert awards and
ATLs

Y9, 10 and 11 Most Recent
assessment, Predictions and
ATLs

Y12 and 13 Most Recent
assessment, Predictions and
ATLs

Y12 and 13 Mock results

End of HT5

Y11 Most Recent
assessment, Predictions and
ATLs

Y12 and 13 Most Recent
assessment, Predictions and
ATLs

End of T6

Y7 I Can Statements, Most
Recent Award and ATLs

Y8 Final Award and ATLs

Y9 and 10 Most Recent
assessment, Predictions and
ATLs

Y12 Most Recent
assessment, Predictions and
ATLs
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Operational Monitoring
Academy leaders have access to detailed information relating to the students within the Academy including
attainment, attendance, behaviour. The expectation is that information is collected and analysed for
consistency,and internal issues that may require intervention (subject areas/year groups/individual staff) or
student issues that may require intervention (academic or pastoral) are identified. Each Curriculum Leader is
accountable for students’ achievement within the subject and is responsible for its own operational
monitoring, to ensure that standards are maintained and that routine procedures are followed throughout.

Feedback to Students
Effective summative feedback is essential to the students’ learning process and should:

● enable students to improve through clear actions.
● include both achievements and areas for development (“What Went Well”/”Next Steps”).
● be focused, unambiguous and clear.
● be prompt (all work should be marked and returned within two weeks).
● feedback should include reference to exam criteria (for Key Stage 4 and Key Stage 5) and progress

against the ‘I can’ statements (Key Stage 3).

We should adopt a variety of means to communicate feedback, including:
● Written feedback, including comments on how to improve.
● Verbal feedback, either to individuals or the whole class.
● Exemplar feedback, for example model answers together with a commentary highlighting particular

points.

Reporting and the Academic Tutor
Students receive progress checks by hand in coaching time, after data has been recorded in the Academy’s
MIS. This is to be given to parents as a brief progress report generated from the central database
summarising their child’s attainment (and predictions for exam groups), target data and attitude to learning.
The student’s learning coach is the first point of contact for parents. The learning coach should investigate
and address any concerns that a parent or student may have at any time.

Parents consultation evenings, Learning Coach Consultation days and specific meetings can take place
following the issuing of a progress check. The precise timing and organisation of the meetings is determined
by the Academy. There will be the opportunity for parents to meet directly with their child’s subject teachers
at least once during the course of the academic year.

12. Roles and responsibilities, including processes for curriculum review
a) The Governing Board
The governing board will monitor the effectiveness of this policy and hold the Principal to account for its
implementation. The governing board will also ensure that:

● A robust framework is in place for setting curriculum priorities and aspirational targets.
● The Academy is complying with its funding agreement and teaching a "broad and balanced

curriculum" which includes English, Maths and Science, and enough teaching time is provided for
students to cover the requirements of the funding agreement.

● Proper provision is made for students with different abilities and needs, including children with
special educational needs (SEND).

● All courses provided for students below the age of 19 that lead to qualifications, such as GCSEs and
A-levels, are approved by the secretary of state via the DfE Performance Tables of the appropriate
Academic year.

● The Academy implements the relevant statutory assessment arrangements.
● It participates actively in decision-making about the breadth and balance of the curriculum.
● Students are provided with independent, impartial careers guidance, and that this is appropriately

resourced.
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b) Leadership Team
The Principal and Leadership Team are responsible for ensuring that this policy is adhered to, and that:

● All required elements of the curriculum, and those subjects which the Academy chooses to offer,
have aims and objectives which reflect the aims of the Academy and indicate how the needs of
individual students will be met.

● The amount of time provided for teaching the required elements of the curriculum is adequate and is
reviewed by the governing board.

● They manage requests to withdraw children from curriculum subjects, where appropriate.
● The Academy’s procedures for assessment meet all legal requirements.
● The governing board is fully involved in decision-making processes that relate to the breadth and

balance of the curriculum.
● The governing board is advised on whole-academy targets in order to make informed decisions.
● Proper provision is in place for students with different abilities and needs, including children with

SEND.

Staff responsibilities for processes of curriculum review
a) Leadership Team

● A programme of classroom observation by the Leadership Team (refer to QA cycle).
● Student interviews at specified moments throughout the year.
● Regular ‘book looks’ of students’ work.
● Annual surveys of parent and student views on the Academy.
● Surveys of staff views on the Academy.
● Create opportunities to share identified good practice (staff meetings, Wednesday CPD, INSET

days, twilight sessions).
● Ensure that there is access to resources for parents to support their child’s learning, and that

information about the curriculum is shared with parents on a regular basis.

b) Curriculum Leaders
● Carry out a curriculum area self-evaluation using the standard SEF pro-forma.
● Regular ‘book looks’ of students’ work.
● Ensure that review of curriculum plans takes into account students’ views.
● Have full awareness and up-to-date knowledge of curriculum developments, changes and

opportunities in their subject area.
● Articulate ‘unique selling points’ of curriculum plans and what makes learning their subjects special

at Chelsea Academy.

c) Teachers
Base the content of lessons on agreed curriculum plans.
● Reflect on the content and effectiveness of their lessons on a regular basis.
● Plan engaging and inspiring lessons that generate curiosity amongst the students.
● Provide the opportunity for students to reflect upon curriculum plans.
● Ensure that criteria for key assessment tasks are shared with students.

d) Students
● Assist in the development of the curriculum through questionnaires, the student council and

interviews with different student groups.

e) Parents
● Form an active partnership with the Academy in promoting their child’s learning.
● Where appropriate, attend twilight courses run by the Academy designed to assist parents in

supporting their child’s learning, for example, ‘how to revise’ sessions.
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13. Links with other policies
● Feedback and Marking Policy
● Teaching and Learning Policy
● Independent Learning Policy
● Quality Assurance Policy
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Appendix 1

KS/5 Progress Check:
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KS3 Progress Check:
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